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Introduction 
Multimedia assignments are an effective tool of engaging students in the subject 

material as well as in their each other’s ideas when they work in groups. I currently 

implement a detailed rubric for one-mode, essay-writing projects and provide 

general guidelines that include requirements for working on multimedia projects. 

What I would like to do is convert the general guidelines into a detailed rubric that 

can be used to grade multimedia projects. For this purpose, I design a detailed 

rubric to grade multimedia assignments so that the instructor and the students can 

share their understanding and evaluation of different levels of performance in 

English 265, “Multicultural Literature in the U.S.”   

Why a Multimedia 
Assignment and Its Rubric in 
an English Literature Course? 
• Since the course deals with multicultural content, sharing pictures, listening to 

Americans from different backgrounds, watching a traditional rite or way of 

life, and seeing an artifact bring the course material to life and foster cultural 

competency. As such, the multimedia project will work as an excellent tool of a 

HIP (high impact practice). 

• A rubric that can be used to fairly grade multimedia projects is an affective tool 

of evaluating students’ work across their various abilities and areas of strength, 

including writing, audio-narration, use of graphics, and cultural, personal 

experiences.  Creating such space for students manifests the principles of 

universal design. 

Methods 
• Specifying a range of desired outcomes or objectives 

• Making sure the objectives of the multimedia assignment and the evaluated 

skills align with the objectives of the course 

• Determining how I expect students to demonstrate evidence of their learning 

and classifying these expectations into categories and levels of performance 

• Asking the following questions: 

▪ What can an engaged student achieve without any restriction of time, 

place, and resources? (McCullen 1) 

▪ What can an engaged student achieve with restriction of time, place, 

and resources? 

▪ What can a not-so-engaged student achieve with restriction of time, 

place, and resources? 

• Inviting students to provide their feedback on the rubric’s design. 

• Drawing on UWW Writing Matters rubric to think about ranges of students’ 

skills in terms of the following levels: Advanced, Competent, Developing. 

In-Progress Results 

The first two categories of the rubric, covering “Focus and Content 

Analysis” and “Media Design & Audience Engagement.” Notice that 

content analysis is meant to help student maintain focus; similarly, the 

expectation for media design is to maintain audience engagement. This 

level of performance represents “Advanced” if no or minimum points 

are deducted. 

Results Continued 

Challenges 
Challenges have to do with students’ inaccurate perceptions of their 

technological expertise and the online environment. Students may not be 

adept at dealing with learning technologies as they might anticipate; hence, 

procedural difficulties could arise in the process of implementing the project. 

This difficulty might interfere with the student’s ability to present his/her 

ideas, affecting accuracy of assessment of their learning. In addition, students 

may think that working on a multimedia project might be less time 

consuming and less demanding than writing the traditional essay. These 

misconceptions should be met head-on and addressed clearly in the 

description of the assignment. 

Designing a rubric to grade multimedia projects hits more than one pedagogical 

target: it facilitates the implementation of a creative and high impact practice, it 

fosters cultural competency, and it works as a tool of embedding inclusiveness 

and equity in both teaching and grading.   Assessing multimedia projects may be 

potentially “fairer to students by rewarding forms of ability not fully assessed by 

the usual essay and exam” (Cox, Vasconcelos, and Holdridge 832). 
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C'1ite1ia - Part J P<>int~ n~<111ct;,d 

1- Focus and Content analysis (30 points) 

• "!he prcscntution makes one strong claim in the first slide about an 
issue raised throughout the course (e.g. cultural l1yhridity). 

• One slide addresses the significance ofthe issue and explains the 
reasons tor focusing on it. 

• Th;;., slides break dowu th;;., clai1n imo dear co1nponents . 
_;:\rgmuents and points made are logical and well-supported '"'itl.1 
analysis, synthesis, and acade1nic sour<..·es . 

• /\n adequaLe numherorslides is d.,~dicaled lo e.xplain lhe historical 
hacktrmmd nfrhe i:'isne 

• The slidr:,s defin,:, any n.:\v terms or com;,:,pts, not covered in ll1,:, 
course. 

• A. conclusion slida rnphnrnas tlie main claim and oftBrs a final 
opinion, a recommendation_, or a hricfrdleetinn. 

2 :\-Iedia Design and Audience Engagement (30 points) 

• "!here is a good balam,_, of L"'xt and oth"'r visual media dem.,nts 
(-'.g. images) on _,,u:h slide 

• l11e vnicenver is dear and e111:.aeinB- Tt i" neir.her mnnntnnnus tmr 
rnn fast . 

• .,\t 1.::ast four out of six media elements (image:, i I lustration, vide,, 
clip, graph, photo, audio-visual recorded narration) are 
implemented 

• huages, photos, or illustrations have brief descriptive captions. 1l1e 
sources are labelled either underneath or in a separate slide 

• Urnphics arc good quality (e.g. no blurriness) 

• Slid('8 11tn-v 8moothly with logical lrnnsilion8 bctv.-ccn one slid(, and 
another. Your voiceover nm provide dues for the audience. 

• 1:ont Lype, foul si,c;e, le.'I.( aligmneut and i..:olur ~d1eme used en.lrnui..:e 
L.he vi~ual appeal of (he media element~ 

• l11e number nfslides should he hetvveen 12-1 5 ... Voiceover 
narration slwuld la<;t hehvect1 10-15 minutes. Tfa video clip (e.g. 
You.tube) is use cl iL should noL -'XC-'ed 1. 5 mllu1L.,s. 
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3- Documentation and Mechanics (20 points) 

• Accurate incorporation of (4-5) brief quotes (10-12 words) 
with in-text citation. You may use 1-2 short paraphrases 
(1-2 lines) in addition to quoting briefly. If you paraphrase, 
you need to document the paraphrase Yvith in-text citations 
as well. 

• The slides are free from granunar and puncLLwtion errors, 
especially comma splices, fragtncnts, fused sentences, and 
agreement problems. 

• Consistent use of AP A or Iv!LA for docu1nenting the 
outside supporling material as \Veil as organi/ing Lhe 
Vliorks Cited slide. 

4- Sources (20 points) 

• Use oC3-4 acwlemic sources (books and/or peer-reviewed 
articles). You can use one.edu source and it \vill count ns an 
academic source. -

• .com, .org, .gov . websites <1re referenced only for graphic or 
image elements. 
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